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 After this interactive presentation, you will 
be able to: 

 Compare and contrast a content-focused 
and a learner-centered syllabus

 Identity ways to create a learner-centered 
syllabus 

 Apply what you learn to develop a plan to 
create a learner-centered syllabus



Take 1-minute to reflect on the 
following questions (#1 on 
handout): 

What is the purpose of a 
syllabus?

What are differences between 
a content-focused and a 
learner-centered syllabus?



To outline a course

To provide basic course information

To provide a list of readings, class 

meeting times, and grading procedures

To become an interactive learning tool 

(Nilson, 2016)

To encourage students to become co-

learners (Slattery & Carlson, 2015)



 Content-focused syllabi focus on dry 
course descriptions, use mechanical 
and robotic language, and have a 
calendar that only includes due dates 
and course readings

 Content-focused syllabi focuses on 
what the “course will do” 

 Learning-focused syllabi are 
characterized by engaging course 
descriptions; clear and measureable 
learning objectives; alignment 
between objectives and assessment 
activities; transparent and meaningful 
assessment activities; positive and 
inviting tone; and a detailed and 
interactive course calendar.

 Instructors focus on what “students 
will learn” and how the course will 
be structured to support learning 

 Instructors invite students to become 
co-learners





 Students who read a learner-centered syllabus might be: 

 More motivated before they enter the classroom (Harnish & Bridges, 

2011)

 Have better perceptions of the syllabus, the course, and the instructor 

(Palmer, 2016)

 Use the syllabus as an interactive learning tool throughout the course 

(Palmer, 2016)

 A student who read a learner-centered syllabus stated, “I like how they 

emphasize the realistic aspects of learning and participating, rather 

than simply laying out the work to be done.”



(1) Learning Goals and Objectives 

(2) Assessment Activities 

(3) Course Schedule 

(4) Overall Learning Environment



 In a learner-centered syllabus, learning 
objectives are a central element of the 
course and are: 

 Clearly articulated with action verbs 
(e.g., analyze, connect, apply) to 
describe what students will know, 
value, or do

 Aligned with Bloom’s and/or Fink’s 
taxonomy of learning dimensions 

 Included in a specific section 

 Aligned with assessment activities 





 In a learner-centered syllabus, 
assessment activities can: 

Connect with learning objectives 

 Include a description (e.g., 
purpose, task)

 Include evaluation procedures 
(e.g., rubric, criteria for success)



 Purpose: One of the learning objectives of this course is for you to demonstrate 
understanding and knowledge of quantitative and/or qualitative research designs. 
Another learning objective is to identify how to critique research to inform 
counseling practice. The purpose of this assignment is to prepare a research 
proposal on a counseling-related topic using a quantitative and/or qualitative 
research design. I want you to review counseling research and prepare a 
quantitative or qualitative proposal that can advance knowledge in the counseling 
profession. As a future school or clinical mental health counselor, you might be 
asked to prepare evaluation reports, write a grant, or prepare a research-based 
presentation. This assignment will help you practice and develop skills necessary 
to produce a research or grant report. 



 In a learner-centered syllabus, a course schedule: 
 Provides a list of readings, class meeting dates, or assessment due 

dates. 
 Provides additional information to guide and help students prepare 

for each class session. 
 Requires students to interact with syllabus to stay updated with 

important readings as well as themes or focus questions for each 
specific class session. 
 A student in a class where the instructor did not have a course 

calendar provided the following statement, “The professor’s 
course calendar was like his office hours: non-existent.” 







 Tone and Positive Expectations

 Instructor uses personal pronouns, focuses on student learning, and 

communicates positive and high expectations. 

 Instructor describes students as responsible for their learning. 

 Course Policies

 All UTRGV policies and procedures are provided. Instructor makes an attempt 

to connect policies and procedures with course content, teaching beliefs, 

and/or pedagogical practices. 

 Instructor Beliefs 

 Instructor’s beliefs and attitudes toward teaching and learning is included 

throughout the syllabus. A rationale for how beliefs are related to teaching 

strategies, assessment activities, and/or learning environment is provided. 







Take 2-minutes to reflect on the 
following questions (#2 on handout): 
 Identify at least two ways to make 

your syllabus more learner-
centered

 Identify a strategy to use active 
learning and interactive 
engagement to encourage students 
to interact with the syllabus before 
or during the first day of class



 If your objective is for students to demonstrate understanding 
of essential syllabus items and/or build rapport with your 
class, consider using any of the following: 

 Syllabus quiz to give students a reason to read and learn 
from the syllabus 

 Active learning and syllabus speed dating to give 
students a reason to read and learn from the syllabus

 Active learning and first day graffiti to encourage students 
to reflect on their previous learning experiences, what they 
expect to learn in your course, and how they can apply 
what they learn in your course to their future educational or 
professional career 
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